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ABSTRACT
Objective  This study aimed to investigate healthcare 
professionals’ (HCPs’) experiences with the simulation-
based Four Habits Model (4HM) course programme and 
evaluate how they perceived the 4HM’s immediate and 
persistent significance for practice within the intermediate 
care (IC) context.
Design  A qualitative approach was combined with 
a survey design, structured within an exploratory 
sequential framework consisting of two phases: (1) 
focus group interviews with HCPs who had completed 
the course 2–4 weeks postcourse (n=11), and (2) a 
detailed questionnaire completed 4 months postcourse 
(n=14).
Setting and intervention  IC serves as a bridge in 
the patient pathway from hospital to home providing 
community-based rehabilitation. The 4HM is a 
well-established framework for improving clinical 
communication in healthcare. However, it has never been 
tested in IC. We conducted two 4HM courses in April 2023 
at an IC institution in Norway’s capital.
Participants  The study involved clinical HCPs (n=15) 
working in IC, participating in the 4HM courses, and 
consisted of seven nursing assistants, five nurses and 
three therapists.
Results  The HCPs experienced the 4HM course to 
be important and useful for practice in the IC context. 
They perceived that the easy-to-use framework could 
be applied in many patient–HCP interactions, had the 
potential to frame the ‘what matters to you’ question 
and increase satisfaction among patients and relatives. 
The survey conducted after 4 months disclosed that 
participants believed they had acquired and applied new 
communication skills.
Conclusion  The 4HM provided a structured 
framework for interactions in the IC context, enhancing 
professionalism and streamlining daily tasks. Overall, 
the model fostered patient participation through 
improved communication skills. The findings could 
assist stakeholders, HCPs and IC service managers in 
developing educational programmes for HCPs to enhance 
communication skills and improve the quality of care for 
older patients in transitional care.

INTRODUCTION
Good communication among healthcare 
professionals (HCPs), older patients and 
their relatives is essential for promoting 
patient participation and ensuring high-
quality transitional care.1 Studies underscore 
that communication skills significantly impact 
patient satisfaction,2 complaint rates,3 treat-
ment adherence4 and healthcare utilisation.5 
Moreover, good communication can posi-
tively influence patient-reported outcomes, 
such as self-reported quality of life, pain 
management and physiological indicators 
like blood pressure and blood sugar levels.6 7

STRENGTHS AND LIMITATIONS OF THIS STUDY
	⇒ Conducting focus group interviews with healthcare 
professionals (HCPs) following the Four Habits Model 
(4HM) course programme captured the participants' 
immediate experiences with the simulation-based 
training and the 4HM in intermediate care (IC).

	⇒ The findings from the qualitative phase were then 
further evaluated through a detailed questionnaire 
after 4 months to measure the self-perceived per-
sistent significance of the 4HM course, thereby pro-
viding deeper insight into the initial findings.

	⇒ Both 4HM courses were conducted by certified in-
structors with prior experience as physiotherapists 
in the IC context, ensuring instruction that was not 
only relevant and credible but also enriched with 
valuable professional insights.

	⇒ Our study centres on the subjective perceptions of 
HCPs without including the viewpoints of patients, 
presenting a limitation as the perceived benefits re-
ported by trained HCPs might not accurately mirror 
genuine improvements in communication skills.

	⇒ While we have faith in the credibility of our qualita-
tive results, we caution against generalising the sur-
vey study’s results due to the limited sample size.
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Intermediate care (IC) services play a crucial role in 
facilitating the transition of older individuals between 
care settings, typically offering short-term rehabilitation 
within municipal institutions.8 Despite patients’ right to 
participate in healthcare decision-making,9 patients and 
their relatives often feel marginalised during their journey 
from hospital to home through IC.10 This marginalisation 
is mainly attributed to a breakdown in communication 
among patients, their families and HCPs.11 12

Training HCPs’ communication skills can contribute 
to ensure high-quality patient care.11 Simulation training, 
which simulates real-life patient–staff interactions, 
through activities such as role-playing, has been identi-
fied as an effective method for enhancing these skills.12 
Interprofessional simulation shows promise in improving 
patient participation in transitional care.13 Patient partic-
ipation in IC can be defined as a dynamic process that 
emphasises a rehabilitative philosophy of establishing 
trustful relationships, facilitating mutual information 
exchange and engagement in rehabilitation activities 
within flexible organisational structures.14 However, the 
fast-paced environments of IC, characterised by frequent 
patient turnover, place significant pressure on HCPs’ 
communication abilities.15

Patients are often discharged early from hospitals, 
sometimes in a poor condition, while HCPs in IC may not 
be fully prepared. Moreover, patients with frailty, chronic 
conditions and cognitive decline present additional chal-
lenges in understanding their perspective and making 
joint decisions. Furthermore, the hierarchical organisa-
tional structure, where the municipal case manager holds 
administrative authority, can restrict HCPs' autonomy in 
communication, leading to potential misunderstandings. 
A prestudy by our team highlighted communication skills 
among HCPs as a research priority to promote patient 
participation.

The Four Habits Model (4HM)
The 4HM is a widely recognised framework which 
provides clinicians with the necessary tools and skills 
for promoting person-centred clinical communica-
tion in healthcare. The model consists of four specific 
habits that serve as guiding principles for thought and 
behaviour during clinical encounters.16 The first habit, 
‘invest in the beginning’, focuses on establishing good 
contact early, comprehending the patient’s concerns and 
formulating a consultation plan. The purpose is to gain 
trust, for example, greeting the patient warmly, showing 
recognition of the patient, engaging in small talk to 
help the patient relax, asking open-ended questions and 
explaining what will happen next. The second habit, ‘elic-
iting the patient’s perspective’, involves understanding 
the patient by delving into what truly matters to them. 
This includes addressing specific requests and exploring 
how they affect the patient’s life. The third habit, 
‘demonstrate empathy’, emphasises being attuned to the 
patient’s emotions, expressing empathy through both 
words and non-verbal cues and maintaining awareness of 

one’s own reactions. The fourth habit, ‘invest in the end’, 
underscores the importance of delivering personalised 
information, providing patient education, involving the 
patient in decision making and meaningfully concluding 
the consultation to avoid misunderstandings.16

The 4HM has been thoroughly documented and vali-
dated for its applicability in interactions with general 
practitioners and hospital doctors17–20 and among 
nurses.21 22 Only one nursing study did not observe a 
significant change in empathy.23 The 4HM has demon-
strated its effectiveness in dealing with patients experi-
encing emotional distress24 and appears promising for 
family meetings.15 In Norway, the 4HM course programme 
has been implemented in several hospitals, but it has not 
been tested in primary care settings, and its importance 
for practice within IC services has not been explored. The 
4HM may have the potential to assist HCPs in communica-
tion on admission, enabling them to explore the patient 
perspective and pose the ‘what matters to you’ question. It 
could also help them to empathically engage with vulner-
able patients and their relatives within a limited time-
frame, while also facilitating shared decision-making. The 
IC services distinguishes itself with a particular emphasis 
on communication skills, aimed at bridging the transition 
from acute hospital care to community-based care. There-
fore, we need insight into the real-world dynamics of what 
constitutes empowering clinical encounters, which may 
help identify strategies to improve the quality of care for 
older patients in IC.

Aim of the study
The aim of this study was to investigate HCPs’ experiences 
with the simulation-based 4HM course programme and 
evaluate how they perceived the 4HM’s immediate and 
persistent significance for practice within the IC context.

METHODS
This study employed a qualitative approach alongside a 
survey design, structured within an exploratory sequential 
design comprising two main phases.25 26 In the first phase, 
we collected qualitative data to gain in-depth insights into 
HCPs’ experiences with the 4HM course programme 
and its significance for daily IC practice. The findings 
from the qualitative phase were then further evaluated 
through a survey to quantify the self-perceived persistent 
significance of the 4HM course, thereby providing deeper 
insight into the initial findings. The data sources in the 
present study are (1) focus group interviews with HCPs 
who had participated in the 4HM course programme 
2–4 weeks postcourse, and (2) a detailed questionnaire 
completed 4 months after participating in the 4HM 
communication course.

4HM course programme
The 4HM was originally developed in the USA by Frankel 
and Stein to enable doctors to integrate communication 
patterns into their clinical practice.16 The 4HM’s course 
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programme spans 2 full days and includes theoretical 
plenary sessions and interactive group activities featuring 
role-playing for each of the four habits, followed by 
constructive feedback and reflection. While the 4HM 
course template remained consistent, we customised the 
educational material for the IC context using an authentic 
self-produced film, PowerPoint slides and pocket cards. 
Additionally, all simulations entailed typical IC real-life 
scenarios identified by the HCPs themselves. This study 
conducted two 4HM courses in an IC institution with 142 
beds across six wards. With funding support, HCPs got 
time off from work for 2 full days to attend the offsite 
course without disruptions.

Participants
The participants were HCPs (n=15) participating in the 
4HM courses and consisted of seven nursing assistants, 
five nurses and three therapists (two physical therapists 
and one occupational therapist). All were women except 
one and represented four different wards in the IC institu-
tion. The participants had a mean age of 43 years (range: 
24–58). Their mean experience in healthcare exceeded 
12 years.

Data collection
In April 2023, we conducted two separate 4HM courses 
with seven and eight HCPs. Initially, in December 2022, 
the first author presented the course programme for the 
leader group, and collaboratively, we identified suitable 
wards in the IC institution. The department managers 
informed their staff and recruited volunteer HCPs to 
participate. They invited 16 motivated HCPs from four 
departments, representing a diverse range of disciplines, 
to serve as opinion leaders within their respective depart-
ments, and 15 accepted the invitation. The two courses 
were facilitated by the first and last authors, both of 
whom are certified 4HM instructors with previous work 
experience as physiotherapists in IC. Approximately 2 
and 4 weeks after the completion of the 4HM courses, we 
conducted two focus group interviews. These interviews, 
facilitated by the second and third authors, involved 11 of 
the participants (five from Group 1 and six from Group 
2) to explore their experiences of the 4HM courses. The 
focus group interviews explored HCPs' experiences of 
participating in the 4HM communication course, as well 
as how they perceived the 4HM’s significance for the 
IC context. Specifically, the interview guide delved into 
HCPs’ practical applicability of the 4HM, their under-
standing of its benefits and its potential to become a stan-
dard routine in daily care. Insights were gained regarding 
the perceived worth of the course, its impact on commu-
nication skills, its relevance in clinical practice and its 
integration into leadership. Discussions about potential 
implementation strategies were held. For the interview 
guide, see Kvæl et al.27

After 4 months, 14 of the 15 course participants 
completed a questionnaire to validate the findings 
from the qualitative phase and quantify the perceived 

significance of the 4HM course. This questionnaire 
comprised two sections: (1) background variables 
(including profession, age, sex, education and years of 
experience in IC); and (2) 25 questions, including 3-point 
or 5-point Likert scales, a scale of 1–10 and three open-
ended enquiries. These questions, developed and vali-
dated in previous studies,20 21 addressed the self-reported 
importance of training course components, their prac-
tical benefits in clinical settings, perceived self-efficacy in 
communication skills, perceived changes in communica-
tion postcourse and the potential of these courses to posi-
tively enhance patient interactions (online supplemental 
appendix A). It is unclear how long it takes to normalise 
new behavioural habits, but we chose to examine how 
they perceived their use of new skills after 4 months. 
The number of participants was based on the amount 
of valuable and relevant information the participants 
could contribute. After conducting two focus groups, 2 
and 4 weeks postcourses and a survey after 4 months, we 
believed we had achieved sufficient information power 
(data saturation). This was based on the specificity of the 
research question, the representativeness of the sample, 
the quality of dialogues and the use of multiple research 
methods for deeper insights.28

Data analysis
All interviews were subject to a rigorous thematic anal-
ysis following Braun and Clarke’s six-step framework.29 
First, the primary author transcribed the interviews 
verbatim, ensuring accuracy and completeness. While 
the interviews were conducted by the second and third 
authors, the first author read and reread the transcripts 
to become familiar with the content. The initial inter-
pretation of the interviews was then discussed collabora-
tively by all authors. Using HyperResearch software, the 
first author systematically coded the transcripts to iden-
tify significant patterns and categories. Following Braun 
and Clarke’s approach to reflexive thematic analysis, it 
is both common and often desirable for one author to 
carry out the actual coding process.29 Illustrative exam-
ples of the initial coding process are provided in table 1. 
The codes were then organised into potential themes and 
subthemes and further discussed among the researcher 
team, which included reviewing and naming themes to 
reveal both the surface meaning and the deeper essence 
of the HCPs’ experiences.

The 25-item questionnaire was analysed with descriptive 
statistics, including frequencies and medians, using the 
software Statistical Package for the Social Sciences, V.29. 
Two questions offered open-answer options, allowing 
respondents to provide details about how and why their 
communication might have changed. An extra ques-
tion allowed them to provide any additional feedback. 
Due to the small number of participants and the limited 
responses to the open-ended questions, we were unable 
to perform any formal analysis and reporting. Nonethe-
less, the skills and communication changes identified 
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are reflected in the survey findings and discussed in the 
context of the more detailed qualitative analysis.

Patient and public involvement
Informed by a prestudy conducted through the James Lind 
Alliance process, patients, relatives, HCPs and researchers 
collaboratively identified and prioritised key evidence 
gaps. These insights directly shaped our research ques-
tions, outcome measures and study design. A reference 
group of stakeholders actively engaged throughout the 
process, providing input and contributing to the dissemi-
nation of results. Currently, the Nursing Home Agency in 
Oslo is expanding the 4HM course programme across all 
IC establishments, demonstrating ongoing stakeholder 
involvement in our research and its continued impact.

RESULTS
The qualitative analysis resulted in three themes as illus-
trated in table 2: (1) adding a sense of professionalism to 
the IC context, (2) a guide to structure interactions and 
save time in daily work and (3) promoting patient partic-
ipation through improved communication.

Adding a sense of professionalism to the IC context
The first theme captures the experiences of HCPs, 
suggesting that the 4HM communication skills are train-
able and can be sustained through the simulation of 
authentic practice scenarios from the IC context.

The participants evaluated the 4HM course as highly 
relevant and in line with the values of the IC and its reha-
bilitative philosophy. They found both communication 

as a topic and simulation as a method to be pertinent 
and instructive. The course participants recognised 
that communication could be improved through 
self-awareness.

In an environment with a high patient turnover, ev-
erything often feels rushed. However, I came to the 
realisation that taking just a few moments to sit down 
and establish a connection can make a significant 
difference. This insight was a wake-up call for me. I 
found the course to be highly beneficial, as it high-
lighted the importance of communication. There is 
always room for improvement and awareness in this 
area. (No 7, nurse)

The course participants highlighted the importance of 
participating in the 2-day off-site communication course, 
perceiving it as a form of recognition and an investment 
in their development as HCPs. They viewed this initiative 
as a commitment to promote empowering and suitable 
communication practices within the IC context. One 
participant emphasised the value of the 4HM approach:

I know the four habits are commonly applied in 
hospitals and similar professional environments. It’s 
quite fascinating that we are also incorporating these 
practices. It adds a sense of professionalism to our 
work. Personally, I feel more equipped and prepared, 
like I have an extra tool in my toolkit. (No 1, nursing 
assistant)

Furthermore, interdisciplinary simulation through 
role-playing, regarded as an active learning approach, 

Table 2  The process of thematic analysis

Initial themes Main themes

Improvement in communication skills Adding a sense of professionalism
to the IC contextTraining in authentic practice situations

Framing the ‘what matters to you’ question A guide to structure interactions and save time in daily work

Promoting competent clinical encounters

Communication may prevent complaints Promoting patient participation through improved 
communicationEstablishing a shared structural foundation

Table 1  Example of the coding process

Quote Codes Subtheme

I believe it results in more satisfied patients and 
relatives. They don't feel as though they're just left 
here and forgotten. Good communication enables 
them to feel more involved in what’s happening. 
Consequently, they gain the security that they 
need. Ultimately, this is user participation. (No 5, 
nurse)

Patient satisfaction
Patient participation

Communication may prevent 
complaints

I found the course extremely beneficial; it was 
great to acquire a tool. It’s something feasible to 
keep in mind when communicating with patients. 
(No 6, nurse)

Practical guide Didactic tool Establishing a shared structural 
foundation
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was considered the most effective and valuable method 
of learning by the participants. However, it was acknowl-
edged that simulation could be intimidating, under-
scoring the need for a safe learning environment with 
proficient and skilled instructors. Importantly, HCPs 
found it advantageous to create the practice scenarios 
themselves, as it enabled them to explore different 
communication techniques during training and when 
observing their colleagues. One participant shared their 
perspective:

Having such an interactive course, where you have 
to role-play in front of others, can be somewhat in-
timidating. But I personally feel that it results in 
enhanced learning. The habits we've covered seem 
easier to remember when they're simulated, rather 
than just heard or theorised. (No 9, therapist)

Overall, the 4HM communication course programme 
was deemed highly relevant for the IC context by the 
course participants, as it placed patient participation on 
the agenda in a professional and authentic manner.

A guide to structure interactions and save time in daily work
The second theme encompasses the participants’ experi-
ences of the 4HM’s role in promoting empowering clin-
ical encounters and establishing authentic patient and 
relative involvement.

The HCPs viewed the 4HM as a tool for creating a 
logical and consistent link to the various aspects of the 
participants' daily work situations, making the habits more 
understandable. According to the course participants, 
the 4HM’s structured format made it easy to memorise, 
and the habits were seen as a mental guide for organising 
clinical interactions.

I believe adopting the 4HM has helped me bring 
more structure into my approach. Now, I have a clear 
plan outlining what I aim to achieve following a con-
versation. (No 7, nurse)

Additionally, the 4HM framework received praise for its 
practical application in formulating the ‘what matters to 
you?’ question, thus promoting genuine patient partici-
pation. One participant articulated this sentiment:

Previously, we’ve been presented with the ‘What mat-
ters to you?’ approach without any proper framework. 
But now we’re attempting to structure it better. This 
means I need to invest more time initially to establish 
a connection. I cannot simply walk in and ask, ‘What 
matters to you?’ (No 2, nursing assistant)

The course participants emphasised the importance 
of engaging both patients and relatives in the ongoing 
plan and the significance of explicitly inquiring about any 
additional concerns before concluding. This practice was 
noted to save time in clinical interactions. One partici-
pant highlighted the impact of this approach:

I’ve observed that when we fail to enquire, ‘Is there 
anything else on your mind?’ before leaving, patients 

frequently call out, resulting in multiple return trips 
to their room. It appears that we spend more time 
making these additional visits than we would simply 
by asking the initial question. (No 3, nursing assistant)

A potential challenge to communication was identified 
concerning interactions with individuals with dementia 
or agitated relatives who may have misconceptions about 
the service’s expertise. However, some participants appre-
ciated the value of empathic phrasing, a skill learnt in the 
course, as a beneficial technique when communicating 
with upset relatives. One participant emphasised the 
significance of empathetic communication:

Indeed, it’s beneficial to engage with relatives using 
empathetic phrases throughout the conversation, en-
suring they feel heard and that we're one step ahead. 
Expressions like “Yes, we hear you”, “Yes, it was good 
you called”, and “I understand the frustration” make 
a difference. These are the types of phrases we've 
learned - emphasising empathy and active listening 
formulations. (No 8, nurse)

Overall, all course participants reported integrating 
aspects of the four habits into their daily routines. For 
instance, they became more conscientious about making 
initial contact and dedicating time to have seated interac-
tions with patients. They gained a heightened awareness 
of the value of using open-ended questions to explore 
the patient’s perspective and became more at ease when 
addressing challenging emotions.

Promoting patient participation through improved 
communication
The third theme encompasses the participants’ experi-
ences regarding the transformative potential of the 4HM 
framework in establishing a cohesive approach to clin-
ical interactions. It highlights the framework’s capacity 
to enhance communication and thereby foster greater 
patient participation, ultimately improving the quality of 
care provided.

The HCPs discussed the extensive applicability and 
adaptability of the 4HM course programme across diverse 
clinical scenarios, considering the varied patient demo-
graphics, resource availability and the unique health-
care needs within the IC setting. They underscored how 
empowering communication could prevent misunder-
standings. It is well known that the IC context involves 
a complex patient group as well as a busy daily clinical 
schedule. Given the transient nature of IC stays, there is 
a high patient turnover. The participants acknowledged 
that this could occasionally pose challenges in commu-
nication. One participant reflected on these challenges:

As HCPs in IC, we lack control over the admission 
and discharge of patients. Therefore, it can be chal-
lenging to completely align with the patient’s per-
spective, especially when we have carefully developed 
a plan and ensured their needs were addressed, only 
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to see them abruptly discharged by the district. (No. 
10, therapist)

Despite these challenges, the course participants 
shared a collective belief in the pivotal role of empow-
ering communication with patients and relatives to 
uphold high service quality. They recognised that strong 
communication could enhance patient and relative satis-
faction, but also act as a proactive measure against poten-
tial complaints. One participant highlighted the impact 
of improved communication:

We often spend a lot of time fixing issues due to poor 
communication, which could have been easily avoid-
ed with these 4HM techniques. Misunderstandings 
can lead to unnecessary clean-up jobs. Improved 
communication awareness among us professionals 
could be very beneficial for our work, patients, and 
their families. I believe it’s one of our most important 
tools. (No. 11, therapist)

The participants stressed the importance of inclusivity 
and accessibility of the 4HM course for all staff members, 
rather than restricting it for a selected few. They advo-
cated that comprehensive training should be extended to 
everyone working in the service, fostering a unified under-
standing of empowering work practices and collaborative 
approaches across various levels of care. One participant 
reflected on the value of expanding the course’s reach:

I've actually thought a lot about what we learned 
when communicating with relatives and patients. So, I 
think this course was so good that more people could 

benefit from it to establish a shared understanding. 
Furthermore, I believe it’s essential for those of us 
who have taken the course to serve as role models for 
our fellow colleagues. (No 4, nursing assistant)

Overall, the participants reported that the 4HM should 
be firmly anchored by leadership and continuously 
nurtured to be fully embedded into IC. In practice, this 
involves regular discussions, reflective sessions and collab-
orative practice of communication techniques.

Survey findings
Of the 14 course participants answering the survey, 11 
assessed the 4HM course as either ‘relevant’ or ‘highly 
relevant’. None of the course participants perceived the 
4HM course as ‘not relevant’. Among the four habits, 
‘Habit 3: demonstrate empathy’ received the highest rele-
vance scores (see figure 1).

Through the survey, the course participants indicated 
the acquisition of new communication skills (figure  2). 
Regarding different survey assertions, 12 of 14 course 
participants agreed that ‘it has been easier to avoid misun-
derstandings’ after participating in the 4HM course. With 
regard to the statement ‘the 4HM course programme has 
complicated my work’, 4 out of 14 participants had not 
yet successfully incorporated the communication skills 
into their practice (see figure 2).

As depicted in figure 3, the course participants expressed 
confidence in their ability to complete various tasks after 
completing the course. The item with the highest top 
score (median: 9) was ‘make sure that the patient has 

Figure 1  Relevance perceptions (n=14) of different aspects of the Four Habits Model (4HM) course, scored on a 5-point Likert 
scale (1=not relevant to 5=very relevant).
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received answers to their enquiries’. The items ‘exploring 
intense emotions in a patient, for example, anger’ and 
‘conveying bad news to the patient/relatives’ had the 
lowest scores (median: 7).

The open-ended questions provided respondents with 
an opportunity to elaborate on how their communication 

might have changed. They highlighted spending more 
time initially with patients, prioritising the patient and 
their family relationships and conducting thorough 
premeeting patient reviews. They most frequently empha-
sised seated conversation, eye contact, patience, active 
listening, awareness of their own body language and 

Figure 2  Course participants’ (n=14) level of agreement regarding assertions scored on a 5-point Likert scale (1=completely 
disagree to 5=totally agree).

Figure 3  Course participants’ assessment of their own competence in completing clinical tasks after 4 months on a scale from 
1 (uncertain) to 10 (extremely confident).
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more frequent open-ended questions. Many also reported 
becoming more aware of acknowledging emotions, 
feeling more comfortable addressing them with patients 
and relatives, and improving their ability to seize oppor-
tunities for empathy during conversations.

Furthermore, the HCPs reported that they were struc-
turing conversations more competently, providing the 
patient with space to express themselves, being more 
mindful of their own communication, exploring patient 
concerns more comprehensively, involving patients 
and their relatives in the rehabilitation plan, seeking 
their opinions and enquiring if they had any additional 
thoughts—all of which could contribute to a sense of 
security for the patient.To conclude the interaction in 
a professional and thorough manner, it was essential to 
ensure that the patient had no remaining questions or 
concerns before departing. This approach is particularly 
important in preventing what we know as ‘door-knob 
syndrome’, where patients raise significant issues or ques-
tions at the moment the HCP is about to leave the room.

Finally, 4 months later, all course participants 
responding to the survey (n=14) reported that they still 
recalled the four habits and affirmed that they had altered 
their communication with patients, relatives and other 
HCPs since the course. The majority believed that consis-
tent practice could enhance communication. The partici-
pants partly continued to apply these habits in their daily 
IC practice. The final question in the survey allowed the 
participants to provide any additional feedback. Besides 
describing the course as essential and thought-provoking, 
there was an emphasis on a potential gap in implementing 
the 4HM into practice. It was pointed out that more indi-
viduals, beyond management, should attend the course 
to establish a comprehensive understanding of the new 
approach.

DISCUSSION
To our knowledge, this study is the first to investigate 
HCPs’ experiences with the simulation-based 4HM 
course programme and evaluate how they perceived the 
4HM’s immediate and persistent significance for practice, 
particularly in relation to patient participation within 
the IC context. This discussion focuses on the profes-
sionals’ experiences with the simulation-based 4HM 
course and its implications for practice in this context. 
Key topics include the relevance of the 4HM course to 
IC philosophy, the immediate and long-term benefits for 
communication skills, professional development through 
simulation, patient care and the trainability of communi-
cation skills. Additionally, we will examine aspects such as 
fidelity, the structured format of the 4HM and challenges 
in its implementation.

Overall, the participants rated the 4HM course as 
relevant and aligned with the rehabilitative philosophy 
of IC, as shown in both interviews and most of the post-
course surveys (figure 1) conducted after 4 months. Some 
perceived engaging in the course as an investment in 

their professional growth, underscoring a dedication to 
nurture empowering communication practices. In both 
interviews and in the survey, a majority of the HCPs 
reported enhanced communication skills both immedi-
ately after the course and at the 4 month mark. This aligns 
with Jensen et al,17 which showed improved communica-
tion skills among hospital doctors’ postcourse. Long-term 
follow-up studies have also demonstrated the effective-
ness of the 4HM, with improved self-efficacy in commu-
nication persisting over 3 years.20 Similar findings were 
observed in nurses, with improvements in communi-
cation skills following a 2-day interdisciplinary 4HM 
course.21 The 4HM has also proven useful as a framework 
for family meetings in the IC setting15 and in dialogue 
with caregivers.22

HCPs viewed the course programme as a commitment 
to promote empowering and suitable communication 
practices that enhance patient participation within the IC 
context, adding a sense of professionalism to their prac-
tice. The WHO advocates for interprofessional health-
care learning as a strategy to enhance communication 
in healthcare and address communication challenges, 
thus enhancing patient safety and overall outcomes.30 31 
The 4HM course programme employs interactive activ-
ities and group discussions to promote active learning 
among HCPs. Hence, in addition to enhancing clinical 
communication skills, it is a pertinent tool for improving 
interprofessional communication and collaboration. It 
enables HCPs to work successfully together and guides 
their communication with patients and relatives in a 
manner that is respectful and dignified.31 Consequently, 
the 4HM has the potential to empower HCPs and inter-
disciplinary practices in the IC setting with high patient 
turnover.

Furthermore, interdisciplinary simulation through 
role-playing was considered the most effective and valu-
able method of learning by the participants. This reiter-
ates that simulation is an exceptionally suitable modality 
in HCP education, providing a robust and immersive 
learning experience that mirrors real-world situations 
and gives participants valuable hands-on training oppor-
tunities.32 Initially, simulating real-life communication 
scenarios was perceived as intimidating, emphasising the 
importance of a secure learning environment led by profi-
cient instructors. Interestingly, the course participants 
found navigating these challenging aspects of the simula-
tion to be the source of their most important insights. As 
they defined the real-life communication scenarios they 
enacted themselves, they considered the simulation to 
be highly realistic. The phenomenon of fidelity in simu-
lation refers to how closely a simulation mimics a real 
event or workplace, encompassing aspects such as phys-
ical, psychological and environmental dimensions.33 The 
4HM courses employ high-fidelity simulation, providing 
exceptionally realistic experiences with a high degree of 
interactivity and realism for HCPs.33 34

Participants found the 4HM’s structured format easy 
to memorise, viewing the habits as a mental map for 
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organising clinical interactions. In particular, they empha-
sised the model’s practical application in formulating 
the ‘what matters to you?’ question, facilitating genuine 
patient participation. Previous research highlights that 
framing the ‘what matters to you?’ question competently 
is important for obtaining authentic patient participation 
and requires relational and communication skills.35 Using 
the ‘what matters to you?’ question as part of Habit 2, 
‘eliciting the patient perspective’, after establishing trust, 
understanding the patient’s concerns and formulating a 
plan, can facilitate authentic patient participation in the 
final habit.15 This highlights the potential for the 4HM 
framework to serve as a tool for structuring complex clin-
ical processes in the IC setting.

After 4 months, most participants still reported posi-
tive changes in their communication, including initi-
ating seated interactions, using open-ended questions to 
explore the patient’s perspective, addressing emotions 
and explicitly enquiring about additional concerns 
before concluding. Habit 3, ‘demonstrate empathy’, was 
considered the most relevant in the survey (very rele-
vant=10, relevant=2 and quite relevant=2), contrasting 
with a previous study that found no significant change 
in empathy postcourse.23 Eklund and colleagues defined 
empathy as understanding the person’s perspective, 
demonstrating compassion, offering emotional support 
and showing understanding.36

The survey stated that 4 out of 14 participants had not yet 
successfully incorporated the communication skills into 
practice. This may be attributed to various factors such as 
lack of opportunity to practice, difficulty in implementing 
new techniques, insufficient support and reinforcement 
within the workplace or a lack of support from leaders or 
supervisors. In the survey, HCPs rated ‘ensuring that the 
patient has received answers to their enquiries’ as the most 
important task (median 9, scale 1–10). Research high-
lights that addressing concerns early in the consultation 
is crucial for preventing the ‘door-knob phenomenon’ 
in which additional important concerns may arise as the 
interaction concludes.37 Proactively handling concerns 
early leads to a more positive and timely resolution. This 
involves approaching the patient with a respectful atti-
tude, honouring their beliefs and values, and upholding 
their dignity, such as ‘respecting patients’ choices’.36

In the interviews, informants often mentioned HCPs’ 
busy schedules. The participating HCPs noted a lack of 
control over patient admission and discharge, making 
it challenging to truly consider the patient’s perspec-
tive. They described engaging in thorough planning 
and efforts to meet patients’ needs, only to have them 
abruptly discharged. IC involves a complex patient 
group and a hectic clinical routine.10 Recognising this, 
the course participants still adapted the four habits to 
accommodate individual practice situations in IC. Their 
adaptability and commitment, despite these constraints, 
highlight the potential of the 4HM to positively influence 
patient participation in care within the demanding IC 
environment.

Based on the survey conducted at the 4-month mark, 
most of the HCPs reported that they had altered their 
communication behaviour. The time it takes to normalise 
new behaviours remains uncertain, however, the research 
underscores the importance of simple habit formation.38 
A study showed that associating one’s behaviour with a 
daily routine or a specific time is effective for habit forma-
tion. Hence, interventions should encourage individ-
uals to repeatedly execute their planned behaviour in 
response to the intended cue to facilitate habit forma-
tion.39 The 4HM, being easy to remember, didactic and 
linked to specific practice situations through simulation, 
may have contributed to this transfer value in our study.

Strengths and limitations
This study is robust due to its integration of both qualita-
tive and quantitative methodologies. To our knowledge, 
this is the first study to explore the 4HM course in the 
context of IC services. Both courses were conducted by 
certified instructors with prior experience as physiother-
apists in the IC context. To establish trustworthiness, 
this study adheres to the Standards for Reporting Qual-
itative Research,40 see checklist in online supplemental 
appendix B and the Standards for Quality Improvement 
Reporting Excellence41 (online supplemental appendix 
C).

Nevertheless, the study has several limitations. Our 
study focuses on the subjective perceptions of HCPs 
without incorporating the viewpoints of patients. This 
is a significant limitation because the perceived bene-
fits reported by trained HCPs may not accurately reflect 
genuine enhancements in communication skills. Further-
more, the involvement of volunteers and committed staff 
members in the courses may have positively impacted our 
findings. The researchers’ preconception that efficient 
clinical communication may improve patient participa-
tion might have influenced the analysis.25 Despite partic-
ipating in the focus group interview and receiving three 
reminder emails, one participant did not complete the 
survey 4 months later. The reason for this is unknown. 
While we have confidence in the trustworthiness of our 
qualitative results based on established recommenda-
tions, we caution against generalising the survey study’s 
results due to the limited sample size. We recommend 
future research on a larger scale for comprehensive 
exploration.

CONCLUSION
The 4HM provided a structured framework for inter-
actions in the IC context, enhancing professionalism 
and streamlining daily tasks. The participants appreci-
ated the 4HM’s role in fostering coherence, structuring 
clinical interactions and framing the 'what matters to 
you' question. Additionally, they noted its potential to 
save time, reduce complaints and enhance satisfaction 
among patients and their relatives. Despite challenges in 
aligning practice with the patient’s perspectives due to 
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limited control over admissions and discharges, partic-
ipants observed that the course, through realistic simu-
lation scenarios, improved their communication skills. 
Overall, the model fostered patient participation through 
improved communication skills. The participants empha-
sised the importance of extending the course to all staff 
members to promote unified communication practices. 
Survey responses indicated that most participants had 
acquired and applied new communication skills. These 
findings have informed stakeholders, HCPs and IC 
managers in the development of educational programmes 
that use simulation techniques, such as the 4HM course 
programme, which is currently being implemented across 
four settings in the capital of Norway. This scaling-up 
could potentially elevate care standards for older patients 
in IC settings.

Author affiliations
1Department of Rehabilitation Science and Health Technology, Faculty of Health 
Sciences, OsloMet - Oslo Metropolitan University, Oslo, Norway
2Research Centre for Habilitation and Rehabilitation Models & Services (CHARM), 
University of Oslo, Institute of Health and Society, Faculty of Medicine, Oslo, Norway
3Health Services Research Unit (HØKH), Akershus University Hospital, Lørenskog, 
Akershus, Norway
4Department of Nursing and Health Promotion, Faculty of Health Sciences, OsloMet 
- Oslo Metropolitan University, Oslo, Norway
5European Palliative Care Research Centre (PRC), Department of Oncology, Oslo 
University Hospital, and Institute of Clinical Medicine, University of Oslo, Oslo, 
Norway
6Department of Neurology, Section for Allied Health Professionals, Oslo University 
Hospital, Oslo, Norway

Acknowledgements  We express gratitude to the participants who took part in the 
4HM course programme for generously sharing their experiences and preferences.

Contributors  LAHK: conceptualisation, methodology, investigation, formal analysis, 
funding acquisition, writing original draft, project administration (guarantor). AB: 
methodology, investigation, writing, review and editing. AB: conceptualisation, 
methodology, investigation, writing, review and editing. CFO: conceptualisation, 
methodology, investigation, writing, review and editing. We confirm that we have 
used the artificial intelligence program, Sikt KI-chat (approved by our institution in 
regard to data privacy), solely for the purpose of editing the English language in our 
manuscript.

Funding  This work was supported by the Dam Foundation.

Competing interests  None declared.

Patient and public involvement  Patients and/or the public were involved in the 
design or conduct or reporting or dissemination plans of this research.

Patient consent for publication  Not applicable.

Ethics approval  All participants provided informed consent after receiving oral 
and written information about the project. All interviews were recorded as MP3 
files and stored on a platform that complies with data protection regulations. The 
study, approved by the Regional Committees for Medical Research (No. 107392), 
is registered with the Norwegian Agency for Shared Services in Education and 
Research (No. 53013).

Provenance and peer review  Not commissioned; externally peer reviewed.

Data availability statement  As the data collection approval for the main study 
states the data to be available only to the researchers, data and materials collected 
for this manuscript will not be shared.

Supplemental material  This content has been supplied by the author(s). It has 
not been vetted by BMJ Publishing Group Limited (BMJ) and may not have been 
peer-reviewed. Any opinions or recommendations discussed are solely those 
of the author(s) and are not endorsed by BMJ. BMJ disclaims all liability and 
responsibility arising from any reliance placed on the content. Where the content 
includes any translated material, BMJ does not warrant the accuracy and reliability 

of the translations (including but not limited to local regulations, clinical guidelines, 
terminology, drug names and drug dosages), and is not responsible for any error 
and/or omissions arising from translation and adaptation or otherwise.

Open access  This is an open access article distributed in accordance with the 
Creative Commons Attribution Non Commercial (CC BY-NC 4.0) license, which 
permits others to distribute, remix, adapt, build upon this work non-commercially, 
and license their derivative works on different terms, provided the original work is 
properly cited, appropriate credit is given, any changes made indicated, and the use 
is non-commercial. See: http://creativecommons.org/licenses/by-nc/4.0/.

ORCID iDs
Linda Aimée Hartford Kvæl http://orcid.org/0000-0002-3551-2271
Cecilie Fromholt Olsen http://orcid.org/0000-0002-2841-9677

REFERENCES
	 1	 Blackmore A, Kasfiki EV, Purva M. Simulation-based education to 

improve communication skills: a systematic review and identification 
of current best practice. BMJ STEL 2018;4:159–64. 

	 2	 Salisbury C, Wallace M, Montgomery AA. Patients’ experience and 
satisfaction in primary care: secondary analysis using multilevel 
modelling. BMJ 2010;341:c5004. 

	 3	 Tamblyn R, Abrahamowicz M, Dauphinee D, et al. Physician Scores 
on a National Clinical Skills Examination as Predictors of Complaints 
to Medical Regulatory Authorities. JAMA 2007;298:993. 

	 4	 Zolnierek KBH, Dimatteo MR. Physician communication and patient 
adherence to treatment: a meta-analysis. Med Care 2009;47:826–34. 

	 5	 Bertakis KD, Azari R. Patient-centered care is associated 
with decreased health care utilization. J Am Board Fam Med 
2011;24:229–39. 

	 6	 Kaplan SH, Greenfield S, Ware JE Jr. Assessing the Effects of 
Physician-Patient Interactions on the Outcomes of Chronic Disease. 
Med Care 1989;27:S110–27. 

	 7	 Del Canale S, Louis DZ, Maio V, et al. The relationship between 
physician empathy and disease complications: an empirical study 
of primary care physicians and their diabetic patients in Parma, Italy. 
Acad Med 2012;87:1243–9. 

	 8	 Sezgin D, O’Caoimh R, O’Donovan MR, et al. Defining the 
characteristics of intermediate care models including transitional 
care: an international Delphi study. Aging Clin Exp Res 
2020;32:2399–410. 

	 9	 Norwegian ministry of health and care services. Lov om pasient- og 
brukerrettigheter [the patients’ rights act]. 1999. Available: https://​
lovdata.no/dokument/NL/lov/1999-07-02-63

	10	 Kvæl LAH, Debesay J, Bye A, et al. Choice, Voice, and Coproduction 
in Intermediate Care: Exploring Geriatric Patients’ and Their 
Relatives’ Perspectives on Patient Participation. Sage Open 
2019;9:1–13. 

	11	 Lieneck C, Wang T, Gibbs D, et al. Interprofessional Education 
and Research in the Health Professions: A Systematic Review and 
Supplementary Topic Modeling. Education Sciences 2022;12:850. 

	12	 Motola I, Devine LA, Chung HS, et al. Simulation in healthcare 
education: A best evidence practical guide. AMEE Guide No. 82. 
Med Teach 2013;35:e1511–30. 

	13	 Dyrstad DN, Storm M. Interprofessional simulation to improve patient 
participation in transitional care. Scand J Caring Sci 2017;31:273–84. 

	14	 Kvæl LAH, Debesay J, Langaas A, et al. A Concept Analysis of 
Patient Participation in Intermediate Care. Patient Educ Couns 
2018;101:1337–50. 

	15	 Kvael LAH, Olsen CF. Assuring patient participation and 
care continuity in intermediate care: Getting the most out of 
family meetings using the four habits model. Health Expect 
2022;25:2582–92. 

	16	 Frankel RM, Stein T. Getting the Most out of the Clinical Encounter: 
The Four Habits Model. permj 1999;3:79–88. 

	17	 Fossli Jensen B, Gulbrandsen P, Dahl FA, et al. Effectiveness 
of a short course in clinical communication skills for hospital 
doctors: Results of a crossover randomized controlled trial 
(ISRCTN22153332). Patient Educ Couns 2011;84:163–9. 

	18	 Smith RC, Fortin AH, Dwamena F, et al. An evidence-based patient-
centered method makes the biopsychosocial model scientific. 
Patient Educ Couns 2013;91:265–70. 

	19	 Stein T, Frankel RM, Krupat E. Enhancing clinician communication 
skills in a large healthcare organization: A longitudinal case study. 
Patient Educ Couns 2005;58:4–12. 

	20	 Gulbrandsen P, Jensen BF, Finset A, et al. Long-term effect of 
communication training on the relationship between physicians’ self-
efficacy and performance. Patient Educ Couns 2013;91:180–5. 

P
ro

tected
 b

y co
p

yrig
h

t, in
clu

d
in

g
 fo

r u
ses related

 to
 text an

d
 d

ata m
in

in
g

, A
I train

in
g

, an
d

 sim
ilar tech

n
o

lo
g

ies.
 . 

E
n

seig
n

em
en

t S
u

p
erieu

r (A
B

E
S

)
at A

g
en

ce B
ib

lio
g

rap
h

iq
u

e d
e l

 
o

n
 Ju

n
e 12, 2025

 
h

ttp
://b

m
jo

p
en

.b
m

j.co
m

/
D

o
w

n
lo

ad
ed

 fro
m

 
25 M

arch
 2025. 

10.1136/b
m

jo
p

en
-2024-091143 o

n
 

B
M

J O
p

en
: first p

u
b

lish
ed

 as 

http://creativecommons.org/licenses/by-nc/4.0/
http://orcid.org/0000-0002-3551-2271
http://orcid.org/0000-0002-2841-9677
http://dx.doi.org/10.1136/bmjstel-2017-000220
http://dx.doi.org/10.1136/bmj.c5004
http://dx.doi.org/10.1001/jama.298.9.993
http://dx.doi.org/10.1097/MLR.0b013e31819a5acc
http://dx.doi.org/10.3122/jabfm.2011.03.100170
http://dx.doi.org/10.1097/00005650-198903001-00010
http://dx.doi.org/10.1097/ACM.0b013e3182628fbf
http://dx.doi.org/10.1007/s40520-020-01579-z
https://lovdata.no/dokument/NL/lov/1999-07-02-63
https://lovdata.no/dokument/NL/lov/1999-07-02-63
http://dx.doi.org/10.1177/2158244019876318
http://dx.doi.org/10.3390/educsci12120850
http://dx.doi.org/10.3109/0142159X.2013.818632
http://dx.doi.org/10.1111/scs.12341
http://dx.doi.org/10.1016/j.pec.2018.03.005
http://dx.doi.org/10.1111/hex.13591
http://dx.doi.org/10.7812/TPP/99-020
http://dx.doi.org/10.1016/j.pec.2010.08.028
http://dx.doi.org/10.1016/j.pec.2012.12.010
http://dx.doi.org/10.1016/j.pec.2005.01.014
http://dx.doi.org/10.1016/j.pec.2012.11.015
http://bmjopen.bmj.com/


11Kvæl LAH, et al. BMJ Open 2025;15:e091143. doi:10.1136/bmjopen-2024-091143

Open access

	21	 Saltrøe E, Aas M, Just Andersen B. n.d. Registered nurses’ 
assessments of the ‘Four Habits Model’ course – a cross-sectional 
study. Sykepleien:e–87671. 

	22	 Fisher MJ, Broome ME, Friesth BM, et al. The effectiveness of a 
brief intervention for emotion-focused nurse–parent communication. 
Patient Educ Couns 2014;96:72–8. 

	23	 Alhassan M. Effect of a 2-day communication skills training on 
nursing and midwifery students’ empathy: a randomised controlled 
trial. BMJ Open 2019;9:e023666. 

	24	 Lundeby T, Gulbrandsen P, Finset A. The Expanded Four 
Habits Model—A teachable consultation model for encounters 
with patients in emotional distress. Patient Educ Couns 
2015;98:598–603. 

	25	 Creswell JW. Research design: qualitative, quantitative and mixed 
methods approaches. 4th edn. Thousands Oak: Sage Publications 
Inc, 2014.

	26	 O’Cathain A, Murphy E, Nicholl J. The quality of mixed methods 
studies in health services research. J Health Serv Res Policy 
2008;13:92–8. 

	27	 Kvæl LAH, Gulbrandsen P, Werner A, et al. Implementation of the 
four habits model in intermediate care services in Norway: a process 
evaluation. BMC Health Serv Res 2024;24:1196. 

	28	 Malterud M, Siersma VD, Guassors AD. Sample size in Qualitative 
Interview Studies: Guided by Information Power. Qual Health Res 
2015;26:1753–60. 

	29	 Braun V, Clarke V. Using thematic analysis in psychology. Qual Res 
Psychol 2006;3:77–101. 

	30	 World Health Organization. Framework for action on interprofessional 
education & collaborative practice. Health Professions Network 
Nursing and Midwifery Office Witin the Department of Human 
Resoruces for Health; 2010. Available: https://interprofessional.​
global/wp-content/uploads/2019/11/WHO-2010-Framework-for-​
Action-on-Interprofessional-Education-and-Collaborative-Practice.​
pdf

	31	 Interprofessional Education Collaborative Expert Panel. Core 
competencies for interprofessional collaborative practice. report of 
an expert panel. Interprofessional Education Collaborative; 2011. 
Available: https://ipec.memberclicks.net/assets/2011-Original.pdf

	32	 Barnsteiner JH, Disch JM, Hall L, et al. Promoting interprofessional 
education. Nurs Outlook 2007;55:144–50. 

	33	 Lioce L, Lopreiato J, Downing D. Healthcare simulation dictionary. 
In: Agency for healthcare research and quality. Rockville: MD, 2020. 
Available: https://www.ahrq.gov/patient-safety/resources/simulation/​
terms.html

	34	 Meakim C, Boese T, Decker S, et al. Standards of Best Practice: 
Simulation Standard I: Terminology. Clin Simul Nurs 2013;9:S3–11. 

	35	 Olsen CF, Debesay J, Bergland A, et al. What matters when asking, 
'what matters to you?' - perceptions and experiences of health care 
providers on involving older people in transitional care. BMC Health 
Serv Res 2020;20:317. 

	36	 Håkansson Eklund J, Holmström IK, Kumlin T, et al. 'Same same 
or different?' A review of reviews of person-centered and patient-
centered care. Patient Educ Couns 2019;102:3–11. 

	37	 Finset A. When patients have more than one concern. Patient Educ 
Couns 2016;99:671. 

	38	 Lally P, Gardner B. Promoting habit formation. Health Psychol Rev 
2013;7:S137–58. 

	39	 Keller J, Kwasnicka D, Klaiber P, et al. Habit formation following 
routine-based versus time-based cue planning: A randomized 
controlled trial. Br J Health Psychol 2021;26:807–24. 

	40	 O’Brien BC, Harris IB, Beckman TJ, et al. Standards for reporting 
qualitative research: a synthesis of recommendations. Acad Med 
2014;89:1245–51. 

	41	 Ogrinc G, Davies L, Goodman D, et al. SQUIRE 2.0 (Standards for 
QUality Improvement Reporting Excellence): revised publication 
guidelines from a detailed consensus process. 2015 Available: 
https://www.squire-statement.org/index.cfm?fuseaction=Page.​
ViewPage&PageID=471

P
ro

tected
 b

y co
p

yrig
h

t, in
clu

d
in

g
 fo

r u
ses related

 to
 text an

d
 d

ata m
in

in
g

, A
I train

in
g

, an
d

 sim
ilar tech

n
o

lo
g

ies.
 . 

E
n

seig
n

em
en

t S
u

p
erieu

r (A
B

E
S

)
at A

g
en

ce B
ib

lio
g

rap
h

iq
u

e d
e l

 
o

n
 Ju

n
e 12, 2025

 
h

ttp
://b

m
jo

p
en

.b
m

j.co
m

/
D

o
w

n
lo

ad
ed

 fro
m

 
25 M

arch
 2025. 

10.1136/b
m

jo
p

en
-2024-091143 o

n
 

B
M

J O
p

en
: first p

u
b

lish
ed

 as 

http://dx.doi.org/10.4220/Sykepleienf.2021.87671en
http://dx.doi.org/10.1016/j.pec.2014.04.004
http://dx.doi.org/10.1136/bmjopen-2018-023666
http://dx.doi.org/10.1016/j.pec.2015.01.015
http://dx.doi.org/10.1258/jhsrp.2007.007074
http://dx.doi.org/10.1186/s12913-024-11647-z
http://dx.doi.org/10.1177/1049732315617444
http://dx.doi.org/10.1191/1478088706qp063oa
http://dx.doi.org/10.1191/1478088706qp063oa
https://interprofessional.global/wp-content/uploads/2019/11/WHO-2010-Framework-for-Action-on-Interprofessional-Education-and-Collaborative-Practice.pdf
https://interprofessional.global/wp-content/uploads/2019/11/WHO-2010-Framework-for-Action-on-Interprofessional-Education-and-Collaborative-Practice.pdf
https://interprofessional.global/wp-content/uploads/2019/11/WHO-2010-Framework-for-Action-on-Interprofessional-Education-and-Collaborative-Practice.pdf
https://interprofessional.global/wp-content/uploads/2019/11/WHO-2010-Framework-for-Action-on-Interprofessional-Education-and-Collaborative-Practice.pdf
https://ipec.memberclicks.net/assets/2011-Original.pdf
http://dx.doi.org/10.1016/j.outlook.2007.03.003
https://www.ahrq.gov/patient-safety/resources/simulation/terms.html
https://www.ahrq.gov/patient-safety/resources/simulation/terms.html
http://dx.doi.org/10.1016/j.ecns.2013.04.001
http://dx.doi.org/10.1186/s12913-020-05150-4
http://dx.doi.org/10.1186/s12913-020-05150-4
http://dx.doi.org/10.1016/j.pec.2018.08.029
http://dx.doi.org/10.1016/j.pec.2016.03.016
http://dx.doi.org/10.1016/j.pec.2016.03.016
http://dx.doi.org/10.1080/17437199.2011.603640
http://dx.doi.org/10.1111/bjhp.12504
http://dx.doi.org/10.1097/ACM.0000000000000388
https://www.squire-statement.org/index.cfm?fuseaction=Page.ViewPage&PageID=471
https://www.squire-statement.org/index.cfm?fuseaction=Page.ViewPage&PageID=471
http://bmjopen.bmj.com/

	Healthcare professionals' experiences of the Four Habits Model communication course: a qualitative and survey approach to evaluate impact in an intermediate care setting
	Abstract
	Introduction﻿﻿
	The Four Habits Model (4HM)
	Aim of the study

	Methods
	4HM course programme
	Participants
	Data collection
	Data analysis
	Patient and public involvement

	Results
	Adding a sense of professionalism to the IC context
	A guide to ﻿﻿structure﻿﻿ interactions and ﻿﻿save﻿﻿ time in daily work
	Promoting patient participation through improved communication
	Survey findings

	Discussion
	Strengths and limitations

	Conclusion
	References


